


M.O.T.O. worked on a range of qualifications from the tourism and catering sector.

............................................................................................................................ (par‘tS Of) UnItS, th|S k|nd Of recognltlon WOU|d prObab|y no.t be

&P Focus: possible if the quality of the VET placement was not ensured
Guidelines, experiences and recommendations for by focusing on transparently described learning outcomes in all
implementing ECVET-based mobility phases of the mobility process.

The M.O.T.O. partnership developed CONGISE OVEIVIEWS TNAE GAN
be used as guidelines by other VET institutions for ensuring the E® References
quality of ECVET-based mobility phases:?

* Final publication: ‘M.O.T.O. Model: Model of Transferability of

® General planning table: This table provides an overview of the Learning Outcome units among different ECVET systems’.
different phases of an international VET placement, the ECVET- Available at: http://www.ecvet-projects.eu/Documents/MOTO
related issues (before mobility: establishment of partnerships model final.pdf

and design of mobility period; during mobility: learning and as-
sessment abroad; after mobility: validation and recognition).
The information provided focuses on the aims (what?) and ac-
tivities (how?), the actors involved (who?) and the tools used
(documentation — such as templates for analysing qualifications,
MoU, LA, assessment grids, and personal transcript of records).

® Experiences: Two tables present the information described
above for the testing of partnerships between Austrian and Ital-
ian partners and Finnish and Icelandic partners; a third table
focuses on the mobility phase of a Finnish student. The similari-
ties and differences in the approaches taken (for example, what
are the competent institutions that need to be involved or what
does recognition mean in the specific context) are clearly visible
and can support other VET institutions from these countries in
reflecting on issues that need to be taken into account or activi-
ties that need to be carried out.

® [essons learned: An additional table, structured in the same
way, gives an overview of the lessons learned in the M.O.T.O.
project and in particular in the mobility exchanges. For exam-
ple, the experience from the M.O.T.O. project clearly shows that
transparent learning outcomes that are meaningful for those in-
volved are crucial to ensure the quality of the VET placement
abroad and to establish mutual trust (whereas credit points
seem 1o be less relevant for some of the partner countries).
They also play an important role in those cases where recogni-
tion can only be related to the time spent abroad and not to

2 These tables are included in the final publication of the M.O.T.O. project.
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ECVET system for No borders in tourism’
hospitality European Training and WORK -
results of the N.E.T.WORK project

Basic information

Lead partner: Centro Italiano di Studi superiori sul turismo e
sulla Promozione Turistica (CST), Italy.

Active partner countries: France, Italy (lead), Portugal,
Slovenia,’

Qualifications and sectors worked with: Tourism sector
— qualification of receptionists.

Testing: The tools developed were tested by VET teach-
ers and through a questionnaire with students. The teachers
were asked to compare the competence descriptions devel-
oped by the project with the content of training delivered in
training centres. On the whole, five institutions were involved
in the experimentation (two vocational training agencies, one
public and one private VET-provider and one private higher
education institution).

Project website: www.ecvet-network.eu

&® Introduction

The N.E.-TWORK project chose to work on qualifications in the
tourism sector which has a long tradition of transnational training
and staff mobility. Its main objectives were to use ECVET to de-
velop a common framework of macro-competences for a specific
training pathway in the partner countries — an important precondi-
tion to enhance the mobility of students. In that context, the project
worked on the qualification of receptionists.

The project first analysed the existing qualifications and training
pathways for receptionists in the four partner countries (FR, IT, PT,
Sl). It aimed at defining common macro-units of learning outcomes
(or reference units). These units had to be applicable to all the qual-
ifications in the systems of countries concerned. In other words,
the content of these units should combine competences that can
be identified in the qualifications of the partner systems, without
actually requiring the partner countries to modify their existing
qualifications. The units should also be assessable in each system.

1 Association France-Europa, FR; Center Republike Slovenije za poklicno izobrazevanie, S,
Consultis — Consultoria empresarial, unipessoal, Lda, PT ; Federazione delle Associazioni
Italiane Alberghi e Turismo, IT ; Provincia di Perugia, IT, Sviluppo & Competenze, SV&CO S.rl,
IT.
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After defining common macro-competences based on an analysis
of the profession and related work activities, the partners developed
five macro-units of learning outcomes. Each partner organisation
then compared to what extent the units identified were in concord-
ance with the national, or, in the case of Italy, regional qualifica-
tions. Afterwards, the correspondence between these macro-level
units and training activities delivered in training centres was tested
by VET teachers. The teachers received a questionnaire, based
on the competence units, in which they had to indicate whether
they prepare students for the given competence in the training pro-
gramme they deliver and if so, where these activities can be found
in the curriculum. Through this experimentation, the partners had
the chance to explore to what extent the students actually acquire
the identified common skills, knowledge and competence in their
respective training paths.

&3 Main strengths

® The learning outcomes defined are based on the analysis of
professional activities of receptionists. The learning outcomes
descriptions distinguish between knowledge, skills and com-
petences and are described in sufficient detail to enable trans-
national comparison.

° The project partners agreed on the assigning of credit points to
each unit. This was based on assigning a weighting (in form of
percentages) to each unit of learning outcomes.

® The experimentation was perceived by most of the VET pro-
fessionals involved as an opportunity to better understand on-
going innovation in their VET systems.

° The participating countries had the opportunity to use the ex-
perimentation results at VET system level. The Portuguese and
Slovenian partners in particular perceived the experimentation
as an opportunity to evaluate aspects of on-going system inno-
vations; e.g. test aspects of their National Qualification Frame-
works and qualifications standards in the framework.

° The experimentation has demonstrated enough consistency
between the qualifications for receptionists to establish transi-
tion pathways between different training programmes and dif-
ferent national contexts.
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Students of the School of Tourism and Hospitality in Maribor used the
assessment tool.

&ED Focus:
N.E.T.WORK experimentation plan and guidelines

Common matrix for learning outcomes

To be able to compare learning outcomes between the partner
countries, the partners first developed a matrix to define learning
outcomes of their national/regional qualifications. Four matrixes
emerged, which were used to identify commonalities. This initial
comparison showed a high level of convergence. On this basis, a
common framework of macro-competences was developed.

Common framework of macro-competences

The partners then compared the design and organisation of the
specific training connected to the training profile of a receptionist
in each country. Training profiles were chosen that are equivalent
both in terms of formal EQF level (level IV-V) and in the number
of months of instruction/training (12-15 months). On this basis,
a common shared framework of macro-competences was con-
structed, selecting five elements common to all profiles.

KSC Framework
Each macro-competence was described in terms of knowledge,
skills and competences.

Outline of the units and comparative chart of the learning
outcomes

A comparative chart giving an overview on the concordance of the
units with the chosen training pathway in the respective countries
was prepared.

Grid for verification of the training contents of the pathway
according to the ECVET system

All training centres participating in the experimentation received a
grid to verify if the training programme on offer enables students
to achieve the defined learning outcomes (macro-competences).
Based on the competence units an assessment chart was de-
signed. The training centres involved used this to further test the
feasibility and validity of the competence macro-units. For example
in Slovenia, the training centre involved asked students to use the
chart as a self-assessment tool and to report whether they master
the described knowledge, skills and competence. On the whole,
271 students in the four countries were reached by this aspect of
experimentation.
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experimentation chart developed by the project N.E.TWORK as a self-

Verification and evaluation method grid

All partners were provided with an explanation of the verification
and evaluation methods. To monitor and analyse the experimenta-
tion results, qualitative and quantitative data were collected; sum-
mary reports were prepared by each responsible partner. On this
basis, a comparative analysis was conducted to compare quanti-
tative and qualitative aspects.

E&» References:

e ECVET system for European hospitality — No borders in tourism
hospitality European Training and Work (N.E.TWORK); Article
about the Network project in ECVET Magazine No. 6 (Novem-
ber 2011)

° URL: http://www.ecvet-projects.eu/Documents/Bulletins/
ECVET Mag 06 Final EN.pdf

* N.E.TWORK Experimentation results and impact analysis: Final
Evaluation Report (forthcoming)

° N.E.TWORK Project Products (forthcoming)

* N.E.TWORK Final Report (forthcoming)
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Manual for describing learning
outcomes in view of ECVET mobility -
the results of the OPIR project

Basic information

Lead partner: Ministry of education of the French Speaking
Community of Belgium.

Active partner countries: Belgium-fr (lead), France, Spain,
Romania, Italy.’

Qualifications and sectors involved: The project partners
worked on qualifications that concerned the trades of hair-
dresser and car mechanic. The qualification levels differed
across the partner countries but the core nature of the pro-
fessions was the same?.

Testing: The project tested the methods and products dur-
ing mobility exchanges of learners. Sixty-two learners took
part; 21 training centres participated and the duration of
mobility varied between two and three weeks. Most mobility
experiences were carried out in groups and in training cen-
tres; however, several consisted of individual placements in
companies.

Project website: www.freref.eu/opir/

&B® Introduction

Besides the general objective to test ECVET, common to all the
pilot projects, the project OPIR aimed to develop feasible, user-
friendly and cost-effective methods and guidelines for future us-
ers of ECVET, i.e. training centres and learners. The main project
partners were competent authorities in the national contexts®. The
training centres were associated partners testing the tools devel-
oped by these institutions. The project partners were clear on the
fact that they did not wish to implement common units or harmo-
nised qualifications, but they wanted to support mobility and en-
able credit recognition using the existing qualifications (and units)
and in the framework of existing rules.

1 Partners: Conseil Régional Rhéne Alpes (FR) ; Rectorat de I'académie de Grenoble (FR)
Generalitat De Catalunya — Departament d’Educacié (ES), Centrul National De Dezvoltare A
Invatamantului Profesional Si Tehnic (RO), Consejerfa de Educacion de la Junta de Andalucia
Direccién General de Formacion Profesional y Educacién Permanente (ES), Consejeria de
Empleo, Servicio Andaluz de Empleo. Direccion General de Formacion para el Empleo (ES),
FREREF — Fondation des Régions Européennes pour la Recherche en Education et en Forma-
tion (BE), CEFASS - Centro Europeo di Formazione per Affari Sociali e Sanita pubblica (IT),
Silent partner: Conférence intercantonale de I'instruction publique de la Suisse romande et du
Tessin — ClIP (CH),Observer : Foundation for the Development of the Education System (PL )

2 For the list of qualifications tackled in the work of this project in all the active partner countries
see the document Tableau recapitulatif des certifications prises en compte par le consortium:
http://www.freref.eu/opir/docs/fr/Opir---Prod-8.pdf

3 competent for design or award of qualifications or recognition of units of learning outcomes
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It is also important to highlight that the leading project partner, from
the French Speaking Community of Belgium, is engaged in a re-
form of VET qualifications which involves the use of units. From
the beginning of the project, the lead organisation envisaged to
use the methods and approaches designed by OPIR to inform the
implementation of this reform.

E3 Main strengths

The main strengths of this project in terms of testing ECVET can be
summarised as follows:

e (Clear and detailed description of a method to identify units of
learning outcomes comparable between different partner insti-
tutions and describing them in terms of learning outcomes in
view of mobility (see below).

® Detailed reflection on the role of assessment in ECVET mobility
and the use of assessment criteria and indicators to support
the assessment abroad, its quality assurance and ultimately
also the credit transfer and recognition. The project described
the assessment criteria and indicators for several units and also
developed grids to be used by assessors during learners’ as-
sessment.

® The project collected and analysed the experience of training
centres in working with the methods and tools developed. A
critical analysis identifying strengths and gaps of the approach
developed was conducted and it provides a useful reflection on
the tools. Overall this evaluation was very positive though points
for further improvement were highlighted.



In the project OPIR, Belgian hairdresser students had the chance to participate in a mobility exchange project with a Romanian VET-school.

& Focus:

Method for describing learning outcomes

The OPIR method for describing learning outcomes in view of mo-
bility can be synthesised as follows:

1) Project partners use it as the basis for the existing occupational
profiles* that concern the qualification mobile learners are pre-
pared for;

2) By comparing the key activities of the professions for which the

partner qualifications prepare (for example, using a simple grid

with key activities and ‘yes’ or ‘no’ indications), they identify
which key activities are common to those partner institutions
that wish to exchange learners;

Identifying key activities that a learner holding a given qualifica-

tion should be capable to perform is the basis for describing

learning outcomes. The description of a key activity begins with

a verb and links to an observable and measurable process (e.g.

communicate with the client: welcome, leave the client, etc.);

4) The project partners choose the key activity(ies) that are feasibly
mastered through a learning period abroad consisting of a given
duration (with possibly some pre-requisites to be mastered be-
fore);

5) Only such key activity(ies) are described in terms of unit(s) of
learning outcomes. One key activity can be the basis for one or
several units depending on the complexity;

6) The project partners describe the knowledge, skills and com-
petences that are needed to master this key activity at the ap-
propriate level of autonomy;

7) The skills are described first and then the required knowledge
and the competences are inferred. The information on knowl-
edge should not be too detailed. The objective is not to specify
all the knowledge but only the amount that enables two training
centres to have a common understanding of what is required.
Competence refers to the level of autonomy and responsibility
with which the person carries out the key activity. When the
competences are defined the whole set is reviewed for coher-
ence;

8) For each competence, the partners agree to a set of assess-
ment criteria (e.g. adapted choice of haircut to be realised) and
indicators (e.g. the steps required to identify the characteristics
of hair are carried out) that enable the assessment of learners;

3

4 documents that describe the activities of a qualified professional
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9) The result is reviewed by practitioners and their feedback is
taken into account.

The evaluation through mobility showed that:

® All training centres used the learning outcomes defined in this
manner to develop learning agreements;

® Teachers understood the table with learning outcomes correctly
though some issues around terminology surfaced (these could
in general be tackled through a discussion between home and
host institution before the mobility takes place).

When using this approach it is useful to bear in mind that it is par-

ticularly suitable when:

° In the partner countries occupational profiles exist and the
qualifications concerned clearly relate to these profiles. The ap-
proach assumes the existence of such a direct link in order for
the learning outcomes that are described based on key activi-
ties to be transferred and recognised in view of the qualification;
and

° The partner institutions wish to carry out mobility which will con-
cern the same units between institution A and B. Otherwise®,
the process describing learning outcomes based on key activi-
ties remains relevant, but it is not required to identify common-
alities between the two partner systems and qualifications.

&3 References

OPIR project outputs (in French):

® Produit n°1 — Manuel d’instruction pour la présentation des cer-
tifications en acquis d’apprentissage

® Produit n°4 — Relevé synthétique des différents parcours
d’apprentissage

® Produit n°7 — Manuel d’instruction pour la conception d’unités
d’acquis d’apprentissage

¢ Quitils pratiques interrégionaux pour ECVET — Rapport final

Available on the OPIR website:

http://www.freref.eu/opir/index.php

5  If the units that learners from institution A are preparing are different to units that learners from
institution B are preparing.
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Sustainable network of training
centres using ECVET for mobility -
fromm Recomfor to NETINVET

Basic information

Lead partner: French confederation of wholesale and inter-
national trade (CGl).

Active partner countries: Belgium-fr, France (lead), Czech
Republic, Spain, Greece, ltaly, The Netherlands, Portugal,
Romania, Slovenia.'

Qualifications and sectors involved: International trade
assistant (import-export) — depending upon the qualification
system in the partner country, this is at levels equivalent to
EQF 4 or 5.

Testing: The objective of this project was to develop trust
between competent authorities in the partner countries as
well as creating a sustainable network of training centres
which would use ECVET and the common-reference units
for mobility. In the period 2010-2011, over 150 learners took
part in mobility exchanges facilitated through this network.
Project website: www.netinvet.eu

&® Introduction

NETINVET - a self-funded network of more than 40 training cen-
tres (as of early 2012) — is a result of two previous ECVET projects.
The project Cominter developed a common reference framework
of units of learning outcomes that are comparable across the part-
ner countries?. The project identified the key qualifications activities
for which the international trade assistants prepare and they are
described in terms of learning outcomes, grouped into units. Com-
petent authorities, which were partners in the Cominter project,
defined how these reference units relate to their existing national/
sectoral qualifications. The reference units are shared by the train-
ing centres in the network and they are used to structure and rec-
ognise learners’ mobility when the training centres opt for organis-
ing recognised mobility (see below).

1 Partner organisations: CIEP (France) — AGEFA PME (France) — CEF-Conseil de I'Education
et de la Formation (Belgium) — NUOV (Czech Republic) — Generalitat de Catalunya (Spain) —
OEEK (Greece — USP Venezia (ltaly) - CPV (ltaly) — KC Handel (Netherlands) — IBS / Albeda
College (Netherlands) — CECOA (Portugal) — CCP (Portugal) - NCTVET (Romania) — CCIB
(Romania) — CPI (Slovenia) - CPU (Slovenia) - NUOV (Czech Republic).

2 See the Cominter Presentation of the « import export sales assistant » common certification:
http://ecvet-projects.eu/Documents/cominter%20presentation%200f%20the %20qualifica-
tion%20import%20and%20expert%20sales %20assistant.pdf
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Based on the common profiles developed by Cominter, the Re-
comfor project created the conditions for the establishment of a
sustainable network of training centres. It designed the operational
principles of such a network, developed the required tools and de-
signed quality charters to be respected by participating training
centres and businesses. In this context ECVET is a tool and good
quality mobility is the main objective.

The NETINVET network was formally set up at the closing confer-
ence of Recomfor. At the core of this network is the idea of mutual
trust between training centres which was created thanks to:

® The use of common reference units that can be understood in
each of the partner countries;

® Adherence to common quality assurance principles linked to
the organisation of mobility?;

® The communication platform (an interactive protected website
through which the members communicate).

Each training centre member of the network contributes financially
in the form of a membership fee*. The leading body — the French
Confederation of Business-to-Business Trade (CGI) — makes a
substantial contribution to the running of the network and the de-
velopment and maintenance of shared services (such as the web-
site or the annual forum).

The mobility organised in the framework of NETINVET can take
place in the training centres or in the form of traineeships in en-
terprises. Each training centre is required to have a network of as-
sociated enterprises willing to host students from abroad. When
foreign learners are in enterprises, the host training centres are
responsible for monitoring that the conditions of their traineeship
are respected.

3 See the quality charters: http://www.netinvet.eu/demarche-qualite
4 The amount varies from one country to another.



&3 Main strengths

A key strength of this network is the fact that it managed to bring
together a relatively large number of training centres in a short pe-
riod of time and that it gained the support (including financial) of
business representatives.

The approach behind this initiative has the following assets:

Cooperation and mutual trust have been developed at two lev-
els: between competent authorities at national/sector and or re-
gional level and between training providers. The competent au-
thorities developed the reference units and qualification profiles
and they ensure that these are in line with the national qualifica-
tions standards. This is a precondition to enable the recognition
of units of learning outcomes. The training centres have access
to a large network of partner organisations and they can trust
that all network members have a common understanding of the
profession for which they are preparing. The network members
should also have the required competences.

NETINVET is recognised mobility around defined units of learning
outcomes using learning agreements. However, some of the train-
ing institutions members of NETINVET already use these units to
support the mobility of their students. As the network develops fur-
ther and is strengthened it is expected that more and more mem-
bers will opt for this option.

During the launching conference of NETINVET (closing conference
of Recomfor), the following arguments in favour of the ECVET ap-
proach in NETINVET were cited by practitioners®:

Clarity of what a learner has learnt abroad as well as a record
on learners’ performance make the contribution of mobility to
learners’ development visible, including for employers;
Improved quality of mobility exchanges: the approach enables
the development of longer mobility periods with clearly defined
outcomes; or

There is no need for an accompanying person for mobile learn-
ers: thanks to the common understanding of the reference units
and the trust between training centres, there is no longer the
need to systematically send out teachers/trainers accompany-

The common reference units are structured around key activi-
ties and described with a level of detail that is sufficient to make
them concrete and understandable to teaching staff and learn-
ers in different countries, but at the same time the formulations
leave enough space for adaptation to different national realities.
® The quality assurance charters require the members of the net-
work to make transparent information on assessment and to
have quality assurance processes in place.

D Focus: Sustainable network using ECVET

As said above, the main objective of the NETINVET network is to
facilitate mobility. International experience is considered as a must
for people to work in the field of import-export. The idea is to give
member organisations access to a broad network of training insti-
tutions which prepare learners for the profession of international
trade assistant. In this context ECVET is a tool, not a requirement.
The network accepts the idea that using ECVET is a progressive
process which requires a high level of trust. It is important for train-
ing centres to first know each other — possibly through short mobil-
ity experiences — before engaging in organising recognised mobil-
ity. Therefore, not all the mobility taking place in the framework of
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ing the group of learners abroad.

&3® References

Information on NETINVET is available on the public part of the
network website: http://www.netinvet.eu/

In particular the:

* Professional profile of international trade assistant

® The units of learning outcomes

® The charter for training centres and hosting companies
* Report from the final conference of Recomfor

5  See the report from the Recomfor final conference http://www.netinvet.eu/docs/Minutes Par-
is-28 03 2011(1).pdf
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An ECVET Toolbox for the training
of master craftspersons -
results of the SME-Master Plus project

Basic information

Lead partner: Zentralverband des Deutschen Handwerks
(ZDH) (Germany).

Active partner countries: Austria, Germany (lead), France,
Norway, Slovenia.'

Qualifications and sectors involved: The project partners
worked on master craftsperson qualifications that concerned
the following crafts sectors: bakery, floristry, hairdressing and
woodworking (joinery).

Testing: The project tested the tools developed during mo-
bility exchanges of 13 master craftsperson trainees. Mobility
projects were organised for 11 learners in the sectors of bak-
ery and floristry between Germany, France and Slovenia in
2011 and additionally, 2 mobility exchanges will be organised
in 2012 between France and Norway.

Project website: www.sme-master.eu

&® Introduction

The SME MASTER Plus project piloted ECVET’s application within
the framework of training for master craftspersons. The main
goals were to support ‘Europeanisation’ of these qualifications by
enhancing the mobility of master craftspersons to also achieve a
positive long-term effect on the mobility rate in IVET. Furthermore,
the project aimed at implementing an international network of
master craftsperson training providers. The partnership devel-
oped ECVET-toolboxes (including learning outcomes matrices,
templates for Memoranda of Understanding and Learning Agree-
ments [including the personal transcript template], and checklists
for each step of the mobility process), tested the feasibility of
these toolboxes in real mobility exchanges and adjusted them on
the basis of the feedback gained by the sending/receiving organ-
isations and the participants.

1 Assemblée Permanente des Chambres des Métiers (APCM) (FR), Institut fir Bildungs-
forschung der Wirtschaft (ibw) (AT), Mesterbrevneminda (NO), Obrtno- podjetniska zbornica
Slovenije (Sl), Fédération Nationale de la Coiffure Frangaise (FR).
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E3 Main strengths

® The project partners have successfully established mutual trust
amongst each other by developing and applying instruments
based on ECVET-principles. They have agreed that they were
able to accept differences in the detail of knowledge, skills and
competence among countries as long as broadly speaking the
learning outcomes remained comparable.

® The project addressed adults in continuing training (master
craftsperson trainees) and thus the lifelong learning aspect was
emphasised.

° The method of describing the learning outcomes in a matrix
has been used on several qualifications. It is simple and gives
a broad picture of the learning outcomes related to a specific
qualification (cf. description below).

® The project partners decided to lay down their agreements re-
lating to assessment in writing in the Memorandum of Under-
standing (MoU), but not to implement a standardised procedure
for the assessment of learning outcomes achieved abroad.
However, they identified a range of assessment methods that
would be considered as acceptable by the partners. This ap-
proach allows the host institutions to apply their commonly
used procedures without altering it for a mobile learner.

® Even though not all ECVET principles could be implemented in
practice (for example, recognising units of learning outcomes
achieved abroad and consequently providing exemptions from
parts of the final examination was not possible), the project part-
ners adopted flexible approaches for using the key elements of
ECVET to improve the quality of mobility projects (for example,
recognising periods of learning abroad and learning contents
based on transparent descriptions and agreements).



&ED Focus:
Learning outcomes matrix as the key transparency
tool for mobility

Although the structure of the master craftsperson training pro-
grammes in the partner countries is different, the job specifica-
tion of master craftsperson is very similar. Therefore — to overcome
system specificities — learning outcomes matrixes focussing on the
work processes were developed. Such a matrix displays all learn-
ing outcomes acquired upon receiving the master craftsperson
qualification, grouped into units, and the ECVET credit points.

® Units: In the SME MASTER Plus project, a unit comprises differ-
ent competences necessary to carry out core tasks in the mas-
ter craftsperson’s activity field, which covers both the part ‘com-
merce and business’ and the trade-specific ‘expert or technical
part’. Depending on the qualification, between 10 and 18 units
were identified. For the master baker qualification, for example,
11 units of learning outcomes were defined, which could be
identified in all project partner countries. Every country was ad-
ditionally given the possibility to formulate country-specific units.

® [eamning outcomes: The SME MASTER Plus project decided
to describe learning outcomes in a holistic manner instead of
subdividing the descriptions into knowledge, skills and compe-
tence. This holistic approach largely meets the principle of pro-
fessional competence and capacity. To additionally visualise the
learner's competence development, learning outcomes were
presented in the form of the successive steps of learning out-
comes. The progressive representation of learning outcomes is
thus the dynamic element of the learning outcomes matrix and
serves the purpose of enhancing the learner’s mobility. This pro-
vides a learner who wishes to continue, with an already started
master craftsperson training abroad, with the opportunity to
visualise his or her personal ‘competence level’. This way, un-
necessary redundancies can be avoided and it can help ensure
that the training abroad can build on this individual competence
level.
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&3 References

* SME MASTER Plus — Testing the European Credit System for

Vocational Education and Training (ECVET) in the context of the
Master Craftsperson Qualification — Guidelines.

Born, Volker & Sperle, Christian (2011): Mdglichkeiten und
Grenzen einer Anwendung von ECVET im Rahmen der Meister-
qualifikation im Handwerk: Ergebnisse des européischen Pilot-
projekts SME MASTER Plus — In: Eberhard, Christiane (Hrsg.):
Mit ECVET zu besserer Mobilitat? Von der Europaischen
Empfehlung zur Erprobung in der Praxis. Ergebnisse aus den
ECVET-Pilotprojekten SME MASTER Plus, AEROVET, CRED-
CHEM und VaLOGReg (2009-2012). Reihe Wissenschaftliche
Diskussionspapiere, Heft 132. Bonn: Bundesinstitut fUr Berufs-
bildung, 7-19. URL: http://www.ecvet-projects.eu/Documents/
WDP_ECVET.pdf

Sperle, Christian, Férderung transnationaler Mobilitat im Rah-
men der Meisterausbildung, Zwischenergebnisse des europai-
schen ECVET-Pilotprojekts SME MASTER Plus, in: bwp — Zeit-
schrift Berufsbildung in Wissenschaft und Praxis, 4/2011.




Value Learning Outcomes

in the Grande Region -

‘Communauté

lermanophone
ia Belgique

results of the VaLOGReg project

Basic information

Lead Partner: Lycée Technique d’Esch-sur-Alzette, Luxem-
bourg; Ministére de I'Education nationale et de la formation
professionnelle, Luxembourg;

Active partner countries: Belgium-fr, Luxembourg (lead),
Germany, France;'

Qualifications and sectors addressed: Electronics in en-
ergy and building technology, car mechanics;

Project website:
http://www.lte.lu/index.php?view=article&id=255

&® Introduction

The project VaLOGReg took place in the context of the so-called
‘Grande Région’, a territory at the junction of Belgium, France,
Germany and Luxembourg which covers the regions of Saar (DE),
Lorraine (FR), Luxembourg (LU), Rheinland-Pfalz (DE) and Wal-
lonie (BE). The ‘Grande-Région’ is characterised by a highly mobile
cross-border working population and transnational enterprises.
Around 180.000 people cross the border daily in order to work in
another region. Many enterprises settled in this area are active in
the entire Grande Région, not just in one of the countries. Many
students and workers cross the borders for learning purposes.
Consequently, the labour market is regarded as transnational.

However, the currently existing cross-border agreements on the
recognition of learning outcomes were regarded as insufficient. Al-
though several countries (DE, LU) have embedded the possibility
for learners to spend periods of training abroad in their training
regulations, the transparency of qualifications and conditions for
transfer and recognition are not clear. Hence, the aim of the project
was to improve the framework conditions for cross border learning
mobility, enhance the possibility to recognise learning outcomes
and develop mutual trust and understanding between the different
actors of vocational training in the five regions involved.

1 Institut wallon de formation en alternance et des indépendantes et petites et moyennes
entreprises, BE-fr; Ministere de I'Enseignement obligatoire, Communauté frangaise de Bel-
gique BE-fr ; Ministerium fir Bildung, Saarland ( DE) (); Ministerium fir Bildung, Wissenschaft,
Jugend und Kultur, Rheinland-Pfalz (DE)); Groupement d’intérét public Formation tout au long
de la vie, Lorraine (FR).
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E3 Main strengths

® The project sees the implementation of ECVET as a chance for
countries to implement the policy goals they have set for them-
selves — transnational mobility of learners in some of the partner
countries, lifelong learning in others.

® The project acknowledged that ECVET can only be implement-
ed according to the specific framework conditions and cultural
traditions of the national/regional VET-system.

® The approach developed allows the involvement of a large num-
ber of international stakeholders with divergent interests and
policy goals.

® Al competent institutions involved in VaLOGReg accept the
principle of transferring learning outcomes.

® Each competent institution involved agreed to recognise the as-
sessment process of competent institutions in the partner coun-
tries — provided that the learning outcomes achieved abroad are
compatible with the qualification for which the learner is seeking
recognition.

ED Focus:
A flexible process of comparing and recognising
learning outcomes respecting the particularities of
different VET-systems

The VaLOGReg project did not want to develop common units
of learning outcomes. VaLOGReg aimed at developing a method
that will enable to identify the compatibility of learning outcomes
as a precondition for validation and recognition. Experts from all
the partner VET systems analysed curricula and training regula-
tions of the selected qualifications and found that despite the dif-
ferent approaches and VET-systems, the learning outcomes were
90% congruent. Differences have been found for example in the
organisation of the training programme and learning activities but
not when it comes to learning outcomes. For example, while in
Germany, given learning outcomes are acquired in a unique learn-
ing situation, the same learning outcomes are built and extended
progressively during the whole training period in Luxembourg.?
Therefore, though the qualifications are highly comparable, the
learning outcomes are not grouped into units (where these are

2 VALUE THE LEARNING OUTCOMES IN THE ‘GRANDE REGION’, VaLOGReg; http:/www.lte.
lu/images/stories/ValL OGReg/llp_public part progress%20report 2008 en%20aout10.pdf




used to structure qualifications) in the same manner. The grouping
of learning outcomes follows the specific curricula of each region.

Based on these findings, the partners decided that they would
aim for a flexible process of transfer and recognition, accepting
the differences and particularities between countries based on an
assessment of the compatibility of learning outcomes and mutual
trust between competent institutions. Through acknowledging
this, the decision was made to focus on the transfer of learning
outcomes rather than on defining units.

According to VaLOGReg, the first step to implementing ECVET
in the Grande Region is not the building of units, but the facili-
tation of transparency, recognition and validation of learning out-
comes. The common units will then be built, if the partners wish
to do so. VaLOGReg therefore envisages recognition to happen
in the following way: once it has been agreed among the national
competent institutions that learning outcomes in the qualifications
can be regarded as compatible, a learner can be assessed in the
host country. He or she then receives a transcript of records which
notes the learning outcomes achieved. These learning outcomes
can then be validated and recognised in the home country and can
be accumulated with a view to achieve the qualification.

In order to support the intended recognition, it is important to de-
velop mutual trust and understanding between the different ac-
tors of vocational training in the five regions involved. This allows
each competent institution to recognise the assessment process
of competent institutions in the partner countries if the learning out-
comes are compatible. Framework agreements between countries
are envisaged based on the following conditions:

® Each VET system accepts the principle of transfer and accu-
mulation;
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* Experts have identified the level of compatibility between learn-
ing outcomes of given qualifications and helped to make quali-
fications more transparent;

e Each VET system agrees that the LO obtained by a learner dur-
ing a mobility period are recognised as a part of his learning
pathway.

To encourage countries to move on with the process of recognis-
ing the compatibility of learning outcomes between qualifications,
ValLOGReg proposed to continue the dialogue in a High Level Ex-
pert Group with representatives from each country in the region.
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® Please also consult the VaLOGReg Flyer on the ECEVT pilot
projects website: http://www.ecvet-projects.eu, under: Projects
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For more information about the ECVET pilot projects:
http://www.ecvet-projects.eu
This brochure can also be downloaded from the website.
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